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started to book fantastic presenters for the day, 
and trust me, it will not be a day you want to 
miss! Mark your calendars now! 
 On the topics of success, thanks, and 
congratulations, I feel it is also important to 
reflect on the successful year that BUSMEA has 
had.  Altogether this year, we released three 
editions of the BUZZ, organized and ran a 
successful conference, established the Tuesday 
night research series, organized two weekend 
events in which we invited special guests from the 
Winnipeg and Brandon School Divisions, as well 
as the BUSMEA Recital that is quickly 
approaching! These events were made possible 
through the hard work and dedication of the six 
awesome executive members on BUSMEA 
Council. I would like to express sincere, heartfelt 
thanks to Anna, Stephanie, Rob, Jenna, Leandra, 
and Jarrett for all of their hard work, time and 
commitment to the council this year.

 Thank you to all the BUSMEA Members 
who came out to vote last week!  If you are still 
interested in participating in next year’s council, 
please see any current council member, or 
contact us via email at busmea@brandonu.ca. 
 I hope you find value in exploring this 
edition of the BUSMEA BUZZ, and can relate 
some of the ideas and hints to your own student 
teaching experience.  Good luck to everyone for 
the remainder of the 2008/2009 school year!  Talk 
to you again next year! 

Until Then, 

Chloé Plamondon 
BUSMEA President 2008/2009 

BUSMEA BUZZ
Hello Fellow Music Educators! 
 Welcome to the last edition of the BUSMEA 
BUZZ for the 2008/2009 school year.  Our goal in this 
edition is to address the needs, concerns, thoughts, and 
interests of the many student teachers who will be 
embarking on new and exciting experiences away from 
the comfort of Brandon University.  Look for pieces 
from Faculty Advisor Wendy McCallum, Cooperating 
Teachers Jacquie Dawson and Corah Enns, as well as 
many articles submitted by fellow colleagues to support 
you in this experience!   
 I would also like to take this opportunity to 
thank each and every person who aided in the success 
of the 2009 Da Capo Conference.  We are so grateful to 
have had such a tremendous turnout of attendees, and 
such an intelligent, motivating group of speakers for the 
day.  We are looking forward to seeing you out again at 
next year’s conference which will take place on 
Saturday January 23rd, 2010.   We have already 

Dr. Wayne D. Bowman delivering his keynote 
address at Da Capo 2009.

Volume 1, Edition 3 

mailto:busmea@brandonu.ca
mailto:busmea@brandonu.ca
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 In Manitoba, educators 
are in the process of changing 
their grading procedures.  In 
2008, Manitoba Education, 
Citizenship and Youth published 
Communicating Student Learning: 
Guidelines for Schools, a document 
outlining “principles and practices 
for effective communication with 
students and parents about 
learning” (1).  

 Communicating Student 
Learning, like any bureaucratic 
document, must be carefully 
considered.  It is useful to filter 
through the content and question 
for relevance.  
 Communicating Student 
Learning was created by 
consultants with feedback from, 
mostly, administrators, 
consultants and program leaders.  
Can those who are not 
immersed in the classroom keep 
a relevant perspective?  It would 
seem that a probable (and 
problematic?) disconnect exists 
as the document was designed 
not necessarily by those who will 
put the guidelines to practice. 
Thus, are these changes good?!     
 Change is inevitable.
 Our world is in constant 
flux. For some of us, the prospect 
of dealing with change can be 
daunting.  The Tao Te Ching 
suggests that we accept change 
and “go with the flow”; that to 

live effectively with change is to 
work with it.
 When adapting to the Tao 
(the harmonization of self and 
circumstances), music educators 
need to develop an approach to 
meet these guidelines, whether 
or not they are fair or 
educationally sound.  
 Communicating Student 
Learning emphasizes an 

outcomes-based 
approach.  “For grades to 
be a meaningful 
representation of student 
achievement, the basis for 
grades must be derived 
from the learning 
outcome” (25).  
Becoming familiar with 

learning outcomes and aware of 
which students are meeting these 
outcomes is important.  This 
emphasis on outcomes could not 
come at a better time with the 
heightened anticipation of a new 
provincial music curriculum.
 Educators are to create 
grade books that state specific 
and/or clusters of curriculum 
outcomes (25).  Collecting scores 
and keeping track of student 
learning in this manner is 
beneficial to the music educator 
who may be teaching 200+ 
students.  Where it is impossible 
to know the skill level and 
knowledge set of every student, 
the organizational aspect of such 
a grade book can help music 
educators better inform planning 
and instruction.
 Music educators must 
adapt or create assessment tools 
to collect scores, provide 
feedback and report on learning.  

Detailed rubrics clarify 
expectations and are an efficient 
way of providing necessary 
anecdotal feedback to students.  
In-class observations can be 
documented.  Written 
assignments and tests can 
provide physical evidence of 
student achievement.  A sufficient 
body of evidence to determine a 
grade must be collected but the 
music educator must take into 
consideration factors such as the 
number of students they 
instruct, the amount of contact 
time and other program 
expectations (concerts, assembly 
performances, festival 
preparation).    
 This move towards an 
outcomes-based system has 
other implications.  The common 
practice adhered to by music 
educators of assigning marks for 
effort, participation, and 
attendance must be 
discontinued.  These “non-
achievement factors” (28) are not 
considered by the government 
document as curricular outcomes 
and need to be reported 
separately.  “Formative 
assessment…should not be part 
of the grade calculation” (31).  
Whither practice records?
 Indeed, certain criteria 
are essential to music education:
 Music education is a 
participation based course.  
 Practice is the necessary 
“behind-the-scenes” work 
required to develop musical skill. 
 Music is a performance 
art.  Performance gives meaning 
to what we do.

THE TAO OF GRADING BY CORAH ENNS

"If we do not allocate marks 
to [participation, practicing 

and performing] are we 
devaluing music education?" 
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 If we do not allocate marks to these, are we 
devaluing music education?  Does this fractionalized 
approach benefit the student and support learning?
 Are students, for the most part, intrinsic 
learners?  Many will not see the intrinsic value in 
bringing their instrument to class, demonstrating 
rehearsal etiquette, or attending a scheduled 
performance, regardless of the number of times the 
purpose and value of these have been taught. 
Communicating Student Learning places the 
importance of the aforementioned behaviours into 
a category which appears less than the grade.  
Achievement comes first, everything else comes 
second!  What are the implications for classroom 
management, etc.?   
 Our society values a “do something for 
something” approach.  The dilemma is that all of 
these “non-achievement factors” are important and 
need to be taught and learned.  Music educators 
must find alternative ways to communicate and, 
essentially, reward these behaviours.  
So, how should music educators adapt? Practice. 
  ✩ Class Instruction: Mentioning the word 
“practice” in class 10-15 times will get students 
thinking (or mildly annoyed).  
 ✩ Inspection: Checking to make sure 
instruments are going home at the end of the day 
and putting friendly reminders in the cases of those 
that do not.
 ✩ School Newsletter: Articles about the 
importance of practice to educate parents.
 ✩ Practice Assignments: Giving the time in 
class to write the homework expectations into the 
practice record and inspect that this is taking place.
 ✩ Spot Checks: Random in-class 
performance tests (random sampling of 
students).
 ✩ Participation “Hall of Fame”: Students 
who bring all necessary supplies to class for the 
entire month have their name posted and entered 
into a prize draw.
 ✩ Behaviour: Involve students in creating 
the criteria for good class behaviour (and fitting 
rewards as needed).
 ✩ Reflective Assignments: Students write 
why it is important to bring their instrument to 
class or why it is important to perform.

 ✩ Performance Absences: Create alternate 
performance assignments for those students absent 
from a scheduled performance.  
 When experimenting with methods 
appropriate to your students, school and 
community, do not forget Communicating Student 
Learning strictly mentions that educators “should 
not” inflate grades through bonuses nor deflate 
grades through penalties for such things as late 
assignments or poor behaviour (30).
 As professionals, we must consider 
complying with these provincial guidelines (whether 
we agree with them or not) in order to have a 
uniform approach to assessment. Where change is 
inevitable, it is how we deal with the change that 
matters.     
 Being with the Tao is “to be” with an open 
mind.  Flexible.  Fluid.  Uninhibited.  This is how we 
take a left-brain document with a right-brain 
process and create alternate ways to comply with 
change and meet apparent short-comings.
Reference
The Government of Manitoba, represented by the 
Minister Education, Citizenship and Youth.  
Communicating Student Learning:  Guidelines for 
Schools.  2008. www.edu.gov.mb.ca/k12/assess/docs/
csl 
Corah Enns is a Brandon University alumnus who is 
the Music Specialist at École Dugald School.  She 
teaches K-5 Elementary Music, Middle Years Band 
and Jazz Band.  She is currently serving on a Sunrise 
School Division committee to design reporting and 
assessment tools for Middle Years schools.   

The New Teacher Roundtable Discussion at Da Capo 

2009. L to R: Corah Enns, Eric Skoglund, Janelle 

Badiou, Graydon Cramer, Alissa Watson

http://www.edu.gov.mb.ca/k12/assess/docs/csl
http://www.edu.gov.mb.ca/k12/assess/docs/csl
http://www.edu.gov.mb.ca/k12/assess/docs/csl
http://www.edu.gov.mb.ca/k12/assess/docs/csl
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The article Mentoring 
Student Teachers in the Music 
Classrooms discusses the 
important relationship among 
the student teacher, cooperating 
teacher, and university faculty 
supervisor who are also referred 
to as the “triad”. The 
cooperating teacher and faculty 
supervisor are mentoring 
partners for the student during 
his or her student teaching 
experience. The faculty 
supervisor matches up the 
student teacher with a 
cooperating teacher that they 
believe will work well with 
them; Barbara Liebhaber says 
that the supervisor should 
seek to place the student 
teacher with “cooperating 
teachers who are eager to 
learn from the experience 
as well as guide the 
student teacher.” This was 
one of the main things in 
this article that stood out 
for me.  As student 
teachers, I think that many 
of us feel like we have to 
know almost everything there is 
to know when we go out 
student teaching, but this is 
clearly a lifelong learning 
experience for us, even after we 
have been teaching for a number 
of years. The article states that 
having a student teacher gives an 
opportunity for the cooperating 
teacher to reflect on his or her 
own teaching, and that 
cooperating teachers are hoping 
to learn from us too! 

This article really 
stresses the importance of 
communication. The cooperating 
teacher and faculty supervisor 
should keep in contact 
throughout the student teacher’s 
field experience to monitor his 
or her progress.  Student 
teachers should feel free to ask 
any questions that are important 
to them, along with being open 
to any advice or constructive 
criticism that the cooperating 
teacher and faculty supervisor 
give them. Student teachers 
should also know how to 
communicate well with parents 
and administrators.

On his or her first day, 
the student teacher should be 
actively participating within the 
classroom, even if it is just a get-
to-know-you game; this is 
important in establishing a 
positive connection with the 
students. If possible, a brief visit 
from the faculty supervisor 
during the student teacher’s first 
week is very beneficial and helps 
to establish teamwork. 
Evaluation and reflection after 
the student teacher has taught a 

lesson is very important for the 
student teacher and cooperating 
teacher in determining what was 
successful about the lesson, and 
what can be done to improve 
things; it is also important for 
both people to ask questions as 
this provides opportunities for 
the student teacher to self-
evaluate. Listening, reflecting, 
clarifying, problem-solving, and 
follow through are ways for the 
student teacher to self-reflect 
and analyze their own progress. 

The article concludes 
with asking some different 
teachers what they wished they 
had known before they went 

student teaching and asks 
them if there is any advice 
that they could offer 
student teachers. The 
following list provides 
some of the responses: 
•Remember that intuition 
and people skills are far 
more important than 
imagined
•Become involved with 
volunteer groups and 

leadership experiences 
• Consider that the children and 

people involved in your 
student teaching experience 
are far more important than 
any book methods

• Volunteer for non-music 
activities within your school 
because this will help to give 
you an idea of what the rest of 
the school atmosphere is like

• Give yourself time to adjust to 
the classroom

REVIEW AVENUE BY JENNA MARTIN
MENTORING STUDENT TEACHERS IN THE MUSIC CLASSROOMS BY KAY EDWARDS

"As student teachers, I think 
that many of us feel like we 

have to know almost 
everything...but this is clearly 
a lifelong learning experience.”
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 Student teaching is the 
chance to take all of the 
knowledge that you 
have learned through 
university classes and 
apply it to the 
teaching profession.  
It is also the chance 
to test yourself as an 
educator and determine whether 
or not you want to remain 
within your program.  A year 
ago, I was very excited for this 
opportunity to see if I could be a 
successful educator.  When I 
received notice of where I would 
be for my first practicum, I 
immediately contacted the 
school to gain as much 
information as I could.  My 
cooperating teacher and I kept in 
touch in the months preceding 
my placement start date, and I 
asked her as many questions as I 
could think of about the school, 
the students, her music program, 
etc.  I feel that my efforts to 
contact my cooperating teacher 

really helped me to prepare for 
the five week practicum.

 The hardest thing that I 
had to deal with before I left for 
my practicum was finding a place 
to stay while completing my 
placement in East Selkirk.  I did 
not know anyone who lived 
anywhere near Selkirk, but 
fortunately my cooperating 
teacher found somewhere that I 
could stay.  It is important to 
budget for rent, food, and other 
such expenses when you go on 
your first placement.  
 Other suggestions for a 
successful first placement are to 
feel free to ask as many 
questions as you can think of, 
steal as many handouts, 
templates, and programs that 
your cooperating teacher will 
allow, and be involved in as many 

school-wide activities as 
possible.  I had the opportunity 
to take a group of students to 
see the Winnipeg Symphony 
Orchestra.  It was great to 
interact with my students on a 
different level, as well as to meet 
students who were not in the 
band program.  Another 
suggestion for a successful 
placement is to get to know the 
staff of the school.  The 
secretaries, custodians, and 
support staff are wonderfully 
helpful if they know who you are 
and that you are serious and 
interested in what goes on in 
their school.  Most importantly, 
do not pass up the opportunity 
to try anything for the first time.  
Write up lesson plans, share 
your ideas, and get up in front of 
classes as often as you feel 
comfortable.  The first placement 
may seem daunting, but it is an 
opportunity to test out your 
skills as an educator, and that is 
invaluable to a music education 
student.

STUDENT TEACHING FROM A THIRD YEAR’S PERSPECTIVE BY CHRISTINE TOLLENAAR

• Be honest with your cooperating teacher because the more they know about you the more they will 
be able to help you succeed

• Do not be afraid to ask questions or to ask for help
• Ask questions of other teachers and staff members within the school; what you can learn from them 

will really add to your experience as a music educator
• Get as many new ideas as possible
• Always be you; children will respond positively when they know that a genuine person is teaching 

them.         
This article offered a great amount of advice for student teachers, cooperating teachers, and 

faculty advisors. I found this article helpful to read just a few short weeks before my field experience, 
because it helped to reinforce that this is a great learning experience for us, and that we need to take 
every opportunity to learn and grow as music educators during our time out in the schools. It also 
reminded me that learning is a lifelong process that continues throughout our careers beyond our 
graduation from university, and that we can always learn from those around us.

REFERENCE
Edwards, K. (2007). Mentoring Student Teachers in the Music Classroom. Music Educators Journal, 93(5), 44-50.

"Do not pass up the 
opportunity to try anything"
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1. As student teachers entering a 
classroom towards the end of the 
school year - how can we 
contribute in a positive way to 
the community already 
established in the classroom?

 It is important 
that student teachers 
entering teaching 
placements remember 
that they are visitors to 
these programs. Not to 
withstand the fact that 
the goal is for student 
teachers to integrate and 
become effective and valued 
contributors to the program, 
one must keep in mind that their 
stay is a short term one. 
Therefore, I think it is important 
for students teachers to simply 
be themselves and do all they 
can to absorb everything in the 
way of community, pedagogy and 
music-making. In particular, spring 
teaching placements are tricky. 
Most of the "work" has already 
been done so you don't get to 
really see all that went into 
building the program to that 
point. I think the students 
appreciate a student teacher 
who truly values who they are 
and what they have 
accomplished; one who takes an 
interest in getting to know 
them; one who shows a desire, a 
willingness to make the 
classroom a fun, productive and 
inspiring learning environment 
and one who is engaging and 
willing to take risks themselves. I 
would suggest taking this 

opportunity to ask many 
questions, observe everything 
possible, and just simply do your 
best to build upon what has 
already been taught and 
established.

2. If we are placed in a classroom 
where the sense of community is 
not very strong, or missing 
altogether, what kinds of things 
can we think about and do to 
create a community between the 
students and ourselves?

 Again, always remember 
to be yourself. One thing 
students are quick to pick up on 
is when a teacher is not being 
genuine or real. If the sense of 
community is not strong and this 
is something you truly value 
yourself, it will come across in 
your teaching and interactions 
with the students. You may not 
have to deliberately do much 
other than be yourself. Get to 
know the students; chat 
with them before and 
after class; applaud their 
efforts and 
accomplishments; if you 
get to conduct on a 
concert, take the 
opportunity to say a few 
kind words to the 

parents about your positive 
experiences with their children. 
Remember as a student teacher, 
you can't change everything but 
your presence and genuine 
values will shine through 

everything you do as long as it 
is from the heart.

3.From your own experience with 
student teachers, what would 
you suggest as one of the most 
important lessons for us to 
"watch out for?" What can we 
do to make the very best of any 
situation we are placed in?

 I am going to assume you 
mean in the way of community 
and student/teacher relations. I 
am a high school teacher, so 
often my student teachers are 
merely a few years older that the 
grade 12 students. This can 
sometimes pose challenges to 
boundaries and appropriate 
behaviour. You may be a student 
teacher, but you are a teacher 
and it is very important that this 
boundary not be obscured. The 
professionalism, ethics and values 
that you demonstrate in your 
teaching and relationships with 
the students will set the 
boundaries very clearly. ➪

AN INTERVIEW WITH COOPERATING TEACHER JACQUIE DAWSON
QUESTIONS COMPILED BY CHLOÉ PLAMONDON

"It is important for student 
teachers to simply be 

themselves"

"Show that you are a 
professional and expert 

in your area" 
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 Be prepared for lessons and show 
that you are a 
professional and 
expert in your 
area. Even during 
those classes that 
you are 
discovering your 
way through and 
feel challenged by - 
never apologize for 
being the student 
teacher. Exude 
confidence, poise, 
control and humor at 
the same time. If you 
believe in what you 
are teaching, the 
students will too. Try 
to leave the analysis 
and self-reflection for 
after class. When you 
are in front of the 
students, you are all the 
students have got, so you have 
no choice but to give them 
your absolute best. Have fun 
and enjoy the journey - even 
when you are having doubts.   
 Lastly, always make 
music!! We often see student 
teachers so paralyzed by 
worries over pacing, following 
and delivering the perfect lesson plan and saying 
all the right things that they forget the most 
important thing of all - to create and inspire a 
musically rich class that will leave the students 
excited and wanting more.

4. What are one or two suggestions you can give to 
student teachers about creating positive 
relationships with students while practicing new 
methods, lessons, strategies, and professionalism?

 One thing we all have to remind 
ourselves every day is that students are 
very impressionable and vulnerable 
people. As teachers, our actions, words 
and responses can have powerful and 
lasting affects - for the better and 
worse. We have to exercise great care, 
caution and insight when we choose 
our strategies and approaches to 
teaching and interacting with students. 
This is still something I work on every 
day and always will.
 It is important to realize that 
teaching is not a formula - it cannot 
be a "one size fits all." Furthermore, 
what worked perfectly with one 
grade 8 band class just might not 
work with the grade 8 band class 
after lunch. There are so many 
factors to be aware of and ready 
for: the time of day the class 
meets, what class they have before 
coming into music, the group 

dynamic of a 
particular class, their 
past history in music 
in terms of 
productivity and 
expectations, what is 
going on in their 
world that month, 
week, day, etc.. It has 
taken me many years 

to really come to terms with this aspect of 
teaching. It certainly doesn't mean that my 
expectations are any less or that we don't 
continue to pursue the best musical experiences 
and opportunities possible. But it does mean 
that the teaching must fit the student. We can't 
make the student fit the teaching. This is all most 
viable and attainable once you have your own 
music program where you can truly enter into a 
place of daily analysis, reflection, and 
preparation.

Jacquie Dawson offers up her wisdom at           

Da Capo 2009.

"The students appreciate 
a student teacher who 

truly values who they are" 
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MORALE IN THE CLASSROOM BY LAURA JANZEN
 If you’ve ever stepped in 
front of a class, you know the 
feeling of excitement, 
nervousness, and being 
overwhelmed.  Every teacher has 
felt this at some point or 
another in their career, and 
although many lessons go 
smoothly as planned, others will 
not.  Many teachers master the 
art of organization, teach their 
students to focus in class, and 
strive for excellence.  But does 
that necessarily constitute as 
morale existing in the classroom?

 Aside from setting up 
your classroom, learning and 
following curriculum guidelines, 
planning short term and long 
term goals, being creative in 
lesson plans, dealing with parents 
and other teachers requests, 
running to the photocopy 
machine, correcting tests, 
assigning projects, and checking 
off the never ending list of things 
to do, how does one find time to 
build morale?  And what can we 
do as teachers to build it?  More 
importantly, what is this strange 
word?!

 The Oxford Dictionary 
defines morale as: “The state of 
the spirits of a person or group 
as exhibited by confidence, 
cheerfulness, discipline, and 
willingness to perform assigned 
tasks.”   Now take the words 

used to describe how morale is 
attained: confidence, 
cheerfulness, discipline, 
willingness...isn’t this exactly what 
we want from our students??

 Think back to your days 
in school.  What subjects were 
your favourite and why?  Which 
classes did you enjoy going to 
most?  Did you learn better in 
those environments?  Regardless 
of whether or not you thought 
of math, English, gym, band, etc., 
your answer will be a classroom 
where the students felt a bond 
with each other as well as with 
the teacher.  When the teacher 
provides excitement in the 
classroom, 
students are keen, 
motivated, speak 
out, take risks, 
seek growth, and 
learn from one 
another.  This is 
positive morale.

 Being not 
only an educator, but also having 
worked in the military reserves 
for six years and counting, my 
job has required participation in 
courses on building effective 
relationships, teaching 
leadership, and how to create 
morale for effective work/
learning.  The military’s greatest 
belief is teamwork creates success, 
and as educators we need to 

learn and use this to our 
advantage.  Imagine your band or 
music room, and think for a 
minute of how you want your 
classes to be.  Are your students 
working together to make 
music?  Are you trying to create 
an environment where students 
build positive relationships and 
help each other?  Do you want 
your students to go on trips as a 
group and know how to respect 
each other?  These social skills 
are exactly what you should 
expect, and providing 
opportunity for students to 
work as a team will create 
positive morale in your 
classroom.

 Morale is not 
miraculously created overnight, 
nor can you expect two classes 
to be alike.  So with all this in 
mind, what will you do to create 
positive morale in your class?  
You may be able to perfect all 
the to-dos as a new teacher, but 
what good is that if your 
students are not excited to be in 
your classroom?!

“...confidence, cheerfulness, 
discipline, willingness...isn’t 

this exactly what we want 
from our students??”
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The following is a list of must do’s before you head out student teaching:

 • Make sure your Criminal Record Check and Child Abuse Registry are up to date. These are 
good for two years before they need updating. (Out of province sometimes requires updating 
every year) By your fourth and fifth placement you may need updated copies of your Criminal 
Record Check and Child Abuse Registry. Since your placement in fifth year starts on the first 
day of school, you will need to have these ready before the school year starts!

 • Submit ‘Field Experience Request for Placement’ as early as humanly possible. This is especially 
true for your minor placement because it is quite competitive.  This gives you a better chance of 
landing the school you want.

 • Before your student teaching placement starts, introduce yourself to your cooperating teacher 
and, if possible, visit the school.

 • Plan early where you are going to live during your placement.
 • Introduce yourself to your faculty advisor and schedule a meeting with him or her before you 

leave campus.
 • Find out how your faculty advisor would like you to log your learning (daily journal, daily goals, 

etc.) and how this will be communicated (shared during visits, daily or weekly)
 • Get Thank You cards for your cooperating teacher, principal etc. long before your placement is 

over. In your last week of placement, you will probably not have time to take care of this 
important detail.

 • Familiarize yourself with the school (policies, location, extra-curricular activities offered etc.) by 
checking out the school’s website or talking to your cooperating teacher.

 • Know which division your school belongs to and learn divisional policies by checking out their 
website.

 • Know the names of the principal, vice principal, and secretary.
 • Know when your school day starts and when it ends (Expect to be at school early and to stay 

late.)
 • Take time to get the rest of your life in order! If you are in your last year, don’t forget to find 

out: 
 • When are grad photos? 
 • When can I buy tickets to the grad dinner?
 • When is the deadline for grad applications?
 • Who will write reference letters for me? 
 • When can I start applying for jobs?
 • When is the career fair? 
 • What am I doing for a summer job? Summer programs?

What to expect on your first day in the classroom

On the first day of school your main preoccupation should be getting to know the school culture and 
the students. Take the time to introduce yourself to each class; LEARN THE NAMES OF YOUR 
STUDENTS and decide HOW you are going to remember all these students’ names. This is crucial for 
developing a professional relationship with your students and for developing your classroom 
management techniques. I have a lot of trouble learning students’ names.  I have every student 
introduce themselves by name and tell me an interesting fact or a personal interest. Make sure to write 

STUDENT TEACHING FROM A FIFTH-YEAR STUDENT PERSPECTIVE BY KAREN LUPTAK
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this information down along with which instrument they play. If the students have assigned seating 
include a diagram of the seating arrangement. 

Expect that by the end of your first day of student teaching, you will be exhausted and that you won’t 
know everything. But here are some other things you will want to know! You are going to want to ask 
your cooperating teacher: 
 • What do I do if there is a fire drill? What do I do if there is a fire drill when you are out of the 

classroom?  What do I do for other emergency procedures? (Lock down?)
 • Are there students in the school with life-threatening allergies? How will I know who these 

students are? What do I do if there is an emergency? (Any other students with health 
concerns?)

 • How do I contact the school if I am too ill to come in? 
 • How do you prefer to be contacted?
 • Are there regular staff meetings? In Service Days?  (You need to attend these)
 • What do you need to do during morning routines? (If there is a substitute teacher in the class, 

you will definitely want to know these)
 • Do we have recess or lunch duty? 
 • When do the extracurricular activities run? (Jazz band? Maybe you want to do some sports 

coaching?)
 • Is there a school handbook that I can read? 
 • Where is the photocopier and do I have a print code?
 • Where are there computers available that I can use? Do I need a password?
 • Where can I get a copy of the school calendar? 

On your first day of school you are also going to need to:
 • Bring copies of Criminal Record Check and Child Abuse Registry to school
 • Share the ‘Field Experience Handbook’ with your cooperating teacher
 • Introduce yourself to the principal, vice principal, secretaries, maintenance person, other 

teachers. (Plan to stay over lunch and eat in the staff room on your first day of school and 
whenever possible. Staff can be territorial when it comes to ‘their chair’ in the lunch room. Make 
sure to ask before sitting. Try to talk to different staff members each day.)

What to expect during a visit from a faculty supervisor

Arranging the Visit:
Before your faculty advisor comes to the classroom, you are going to have to arrange when he/she 
should come. Consider the following before booking a time:
 • Make this a time when you are teaching but also a time when you have a break afterward so 

that you can discuss what happened in the class. 
 • You will also want to vary the grade level that your faculty advisor is seeing you teach.
 • Plan for your faculty advisor to see the classes that you work best with and also the ones that 

you work the worst with (they are not just there to grade you but to help you!)

Writing a Lesson Plan:
After you have set the date you will need to write your lesson plan. Write a lesson as you 
normally would. Do not be preoccupied with what you think your faculty advisor would like to 
see.
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REFLECTION ON THE BUSMEA RESEARCH SERIES BY ANNA JARDINE

On Tuesday November 25th, 2008, Dr. 
Sheelagh Chadwick presented a lecture on how to 
research for a paper. We learned about what a 
research paper is, how to develop and refine a 
topic, where to start looking for resources, what 
comprises a scholarly article and how to evaluate 
sources. Even though I have a lot of experience 
using the databases we have at BU, I found the 
workshop very valuable. I learned of some new 
sources that I didn’t know about before such as 
World Cat.  In addition, I learned new tricks for 
the databases I know quite well. It was also useful 
because it clearly laid out what is required to 
write a research paper and how to make it 
manageable. This workshop would have been most 
beneficial for me in my second and third years 
when I was writing a lot of papers. One of the best 
tips I got out of the workshop was about 
organizing your research. Once you’ve found 
everything you need, how do you remember which 
quote came from which source? Dr. Chadwick 
gave a few suggestions such as using recipe cards 
with the full bibliographic entry, maintaining color 
coded post-it notes, or using a computer. I found 
this workshop to be incredibly useful, and I would 
highly recommend that everyone go, no matter 

what stream you are in, especially if you are in 
second or third year.

Dr. Sheila Scott presented a second 
research workshop on February 3rd, 2009. Her 
presentation was focused on how to read research 
reports, how to differentiate between qualitative, 
quantitative and historical research, and how to 
pull information out of a research paper’s abstract. 
We also spent some time going through examples 
and actually finding the components as well as 
finding research articles using the IIMP database 
(International Index of Music Periodicals) on the 
BU library homepage. I found this workshop 
equally as valuable as the first one because I didn’t 
know how to read a research article properly, and 
I think it will be very valuable in the future, 
especially if I decide to pursue a master’s degree.

Overall, I thought the research series was a 
great success, full of valuable information and also 
a chance to get to know some of our professors a 
little better. I would highly recommend that 
BUSMEA pursue this again in the future. 

When Your Faculty Advisor Arrives:
 • Have 3 copies of your lesson plan ready for this day (one for you, your cooperating teacher, 

and your faculty advisor) and give one to your faculty advisor.
 • Let your Faculty Advisor know what grade level you are teaching and any other pertinent 

information.

During the Lesson:
 • Introduce your faculty advisor to the class and let your students know he or she is visiting to 

see how you are teaching, not to judge or intimidate the students.
 • Teach as you normally would! Expect that some things will go well and some things won’t. This 

is part of the learning process. 

After the Lesson:
 • You will probably discuss what you think went well, what you think did not go well, and what 

you would do differently if you had to do the lesson again. 
 • Ask questions and for tips, clarification etc. 
 • Plan the next visit!
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 The most difficult aspect 
of learning to play the flute is the 
problem of too much air.  Most 
beginners use far too much air, 
moving too fast, through a lip 
opening that is too large.  As a 
result, they tend to 
hyperventilate and get dizzy, and 
that generally isn’t a good thing 
in band rehearsal!
        It is important that 
beginning flutists understand the 
difference between breath 
support and breath control.
 Breath support - uses 
the abdominal wall muscle to 
force air out of the lungs when 
there is some sort of external 
pressure or resistance trying to 
prevent the normal flow of air, 
ie., a reed and mouthpiece or 
buzzing lips on a brass 
mouthpiece.  The diaphragm is 
the muscle which enables us to 
inhale, but it is NOT used in the 
exhalation process of breath 
support.
 Breath control - uses 
the diaphragm to inhale, but 
with no external pressure or 
resistance provided by lips or a 
reed, the air would rush out as 
soon as the diaphragm stops 
pulling in the air, due to the 
elastic property of the muscle. 
However, only about half of the 
air would be lost this way…the 
remaining half would require 
tensing of the abdominal wall 
to push it all out. Proper air flow 
for flute playing thus requires a 
combination of both muscles to 
work in tandem.  First of all, the 
diaphragm tenses to pull air 

in, but then it must continue to 
remain tense, relaxing very 
gradually to allow the air to flow 
out at a controlled, steady rate.  
As the diaphragm approaches 
its relaxed state, the 
abdominal wall begins to 
tense, equally slowly, to maintain 
the same air speed through the 
lip opening that had been 
created by the slow relaxation of 
the diaphragm. Since it is far 
more natural for us to contract 
muscles slowly than to relax 
them slowly, the second half of 
the breath is generally the first 
part of the breath to be properly 
controlled by beginning flutists, 
and so we hear the last few 
seconds of a long tone usually 
acquire the proper tone long 
before the first few seconds.

Exercises to Develop 
Breath Control

1.      Sip 
Imagine trying to sip a very thick 
milkshake through a coffee 
stirrer! Pucker the lips forward, 
and use the diaphragm to pull 
air in, keeping the lips tight 
enough to make a long, drawn-
out kissing sound.  This should 
take at least ten to fifteen 
seconds to get most of a full 
breath, so relax the pressure of 
the lips during the final part of 
the breath, because the 
diaphragm won’t be strong 
enough to pull against tight lips 
when it is almost fully tensed.  
The lungs should fill from the 

bottom up, with no raising of the 
shoulders.
2.      Peppermint Air
Imagine the feeling of slowly 
inhaling through slightly pursed 
lips, just after having eaten a 
peppermint.  The air will feel 
cool on the tongue and teeth, 
and should make a low, breeze-
like sound, rather than a high-
pitched whisper that is heard 
when the throat is clenched.  
This should feel similar to the 
“Sip” exercise, but much faster 
and much more relaxed, and 
should fill up below the ribs 
before expanding the chest area, 
and under no circumstances 
should the shoulders be lifted.  
This is more-or-less the proper 
way to breathe for any wind 
instrument.
3.      One…Two…Tough Air 
(tph-ph-ph-ph)
Take a “peppermint” breath, but 
hold it for a second without 
allowing the throat or lips to 
close, using only the tensing of 
the diaphragm to prevent the 
air from flowing out, and then 
say, in a clear, firm 
voice…“One”.  Wait a few 
seconds, again with no air flow 
or relaxation of the diaphragm 
and then say, …“Two”.  Then 
finally, rather than using any vocal 
sound, simply blow the air out 
through slightly pursed lips, as 
though blowing on a hot cup of 
hot chocolate or making a candle 
flicker but not go out.  Even with 
a beginning flute embouchure, 
the air should make NO sound 
as it goes through the lips, ➪  

TECHNIQUES CORNER: BREATHING, BREATH CONTROL & A BALANCED APPROACH FOR FLUTE 
          BY ROBERT FORD
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and should feel cool on the palm 
of the hand held about 12-15 cm 
(5 in.) away. This is the “tough 
air”, and is what should be used 
to play the flute. 

Modified Rockstro 
Position

        Richard Rockstro was a 
flutist and researcher in the 
mid-19th century who advocated 
turning the body of the flute so 
far forward that it required 
bracing the right thumb behind 
the body of the flute, pushing 
forward against the opposing 
force of the left hand.  This 
extreme concept never caught 
on with flutists, but in the past 
few decades, many flutists have 
arrived independently at a less 
extreme version of the concept, 
which has been given the name 
“modified-Rockstro”.  Some 
historians believe that the 
concept is far older than 
Rockstro however, going back as 
far as J. J. Quantz, where one 
finds the description of the flute 
headjoint being aligned with the 
inner line of the keywork, rather 
than the middle of the keys.
        Simply put, the flute 
headjoint must be turned in 
toward the lip slightly for proper 
tone production.  If the body of 
the flute is aligned in the 
“traditional” (ie., 20th century) 
way, then the keywork would 
also be turned in the same 
amount, placing all of the steel 
rods at the side of the flute, and 
causing the flute constantly to 
try to roll back into the hands.  
This problem is usually the root 

cause of bad right hand position, 
where the middle knuckles of the 
fingers rest against the rods to 
keep the flute from rolling.
        If we hold the flute at 
either end, allowing it to roll until 
the keys are at rest below the 
tube, we see that the keys will be 
slanted at a particular angle.  
Simply by turning the flute 
exactly 180 degrees, it is possible 
to find a balance point where the 
keys no longer have the tendency 
to roll backward or forward.  
Keeping that position of the flute 
body, adjust the headjoint 
inwards until it is at the proper 
angle towards the lip…slightly 
“inside” the horizontal plane”.  It 
will be seen that for this 
modified-Rockstro position, the 
center of the main keys of the 
left hand, B flat and A, will be 
aligned with the outer edge of 
the tone-hole on the headjoint, 
rather than the center of the 
tone-hole.  This position has the 
added benefit of bringing the 
plane of the G key down towards 
the left hand, allowing for a 
better left hand position as well.  
Similarly, the plane of the right 
hand keys should pass through 
the base knuckles of the right 
hand, rather than through the 
middle of the fingers, and the 
resulting finger movement will be 
easier and faster.

Blis Music Publishers
6 Harrington Pl.
Brandon, MB
Canada   R7B-3S5
http://www.blismusicpublishers.ca

 Going into this year’s Da 
Capo Conference, I knew I needed 
to take as much as possible away 
from this event.  With a final 
student teaching placement, job 
interviews, graduation and the 
beginning of a new career fast 
approaching, stress levels can often 
run high.  I knew I was missing 
something – maybe some 
knowledge, or a key piece of 
information – because something 
just didn’t feel right.  I felt like I just 
needed something to get me 
through the busy and stressful year 
ahead of me, and I was hoping to 
find it at this year’s conference. 
 What I found was totally 
unexpected.  And infinitely better.  
I didn’t find something to get me 
through the next year – I found so 
much more.  Not only did I leave 
with new knowledge of jazz 
improvisation, of activities for 
developing a beautiful beginning 
band tone, of using technology and 
composition in a music program, 
and words of wisdom from first 
year teachers, I left with inspiration.  
Even in the early minutes of the 
first session I attended, there was a 
feeling in the air.  A buzz.  And I 
looked around the packed room 
and realized that the people 
around me were getting excited.  I 
think the inspiration we all found 
came from the realization that 
those who came to speak at the 
conference are passionate about 
what they do.  Their excitement 
about their profession was 
contagious, and I found myself ➪ 

DA CAPO:      
IMPRESSIONS OF A FIFTH 
YEAR STUDENT 
 BY SARAH REMPEL

http://www.blismusicpublishers.ca/
http://www.blismusicpublishers.ca/
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students achieve a sense of leadership and pride for their band program. At the instrument trials, the 
Grade 5 students will be able relate to high school students. Mr. Doell also gave us small but important 
tips such as keeping parents involved through letters, recruiting percussionists with piano backgrounds 
or private lessons, celebrating every success with students and always bringing the phys. ed teacher 
along on big trips. This session really opened my eyes to how much organization and planning goes into 

forming a successful band program.
 My favorite session was Michael Cain’s 
Digital Playgrounds: Music, Education, Technology and 
Culture. I am so glad I attended this session. I admit that 
before I went, I thought that digital music production 
was better suited to someone’s garage then my future 
band room. Boy was I so wrong! Michael’s first point 
was that music for youth is constantly changing and as 
music educators, we need to be making music 
accessible for them. Michael described a program he 
developed while teaching in Brooklyn.  It was called 
“Digital Playground” and essentially provided students 
with the resources to create their own music. One of 
the fascinating features was that the students were 

involved in every aspect of the production. From writing the song, recording, mixing, editing and 
promoting, the students were involved from start to finish. Michael had a few excerpts to show us of 
his students’ work. To share one of his stories, he explained how one track, my favorite of the samples, 
was created. He described how one female student started playing a short riff over and over until ➪ 

DA CAPO REFLECTION BY LAUREN MARSHALLreminded that the best music programs out 
there are the ones with passionate 
directors!  
 We all know we are going to have to 
work really hard, be really organized and 
efficient, and be able to learn about a 
hundred new things per day.  But why would 
we want to do that?  What is going to keep 
us going?  There is a reason why music 
educators do what they do, and I left that 
evening feeling like I knew what that reason 
was.  I couldn’t wait to put everything I had 
learned to use, and to inspire others 
(namely my future students) the way I had 
been inspired today.  Our profession is 
about our students, and the best goal we 
can lead our students towards is a passion 
for music as great as our own.  
 So what did I take away from this 
year’s Da Capo Conference?  Music is 
beautiful, music is inspiring, and music brings 
people together, and I am very, very excited 
to be a part of that.

This year was my first year attending the Da 
Capo conference, and I had a wonderful experience.  
The BUSMEA council outdid themselves in preparing 
for the conference, I was very impressed with how 
professional it was. It’s difficult to know where to start 
in praising the conference, but I suppose a good place 
to begin is at the first session I attended.

Kevin Doell’s session called Getting Beginners to 
Sound Their Best was not what I anticipated it to be. I 
expected Mr. Doell to reveal the untold secrets and 
tricks that would turn any mediocre beginner band 
into a brilliant, recordable group of musical geniuses – 
with a simple snap of my fingers! But what he really 
shared with us was that getting students to sound 
their best really begins with forming a strong band 
program. His first step to having good sounding 
musicians was to create an interest for band. Mr. Doell 
gave us examples such as organizing a recruitment 
concert for the Grade 5 students where the Grade 6 
students demonstrate the instruments or hosting 
instrument trials with high school students. He 
highlighted the importance of helping the Grade 6 

"Music for youth is 
constantly changing, and as 
music educators we need to 
be making music accessible 

for them" 
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the entire class thought they might go crazy. 
However, one day another student created 
something to complement the melody and then a 
third student added something else on, and so on.  
Soon this amazing, grooving song was created. It 
was truly spectacular to listen to. I was impressed 
by the creativity and the complexity of layers of 
each song. The Digital Playground also provided 
the opportunity for collaboration with other 
subjects. Another recording that we listened to 
was an English student’s poem set to music. I 
cannot write enough good things about this 
session. I know it changed the way I think about 
music and technology, and it inspired many new 
ideas for my own band program. 

The Da Capo conference was a stimulating 
and enjoyable experience. Not only did I learn a 
lot and create new ideas for my own band 
program, but also it really reminded me why I want 
to be a music teacher. All I can say now is that I 
look forward to next year’s Da Capo conference 
with anticipation!

 For the first time at 
Brandon University, Suzuki 
teacher training for Book 1 
Violin/Viola was offered as a 
weekend course for music 
students.  Instructed by 
Winnipeg’s Suzuki Teacher/
Trainer Joanne Martin, the 
course took place over two 
weekends in November, 2008, 
and three in January, 2009.  
 The Suzuki training 
began with “Every Child 
Can” (ECC), a prerequisite 
course for any training 
offered by the Suzuki 
Association of America 
(SAA).  The seven violinists 
taking both ECC and Book 
1 training were joined by 
two piano majors and one 
cello major for the ECC 

training, which lasted the first 
Friday evening and Saturday 
morning.  ECC teaches the basic 
philosophy behind the teaching 
method created by Shinichi 
Suzuki.  It was Dr. Suzuki’s belief 
that “Every Child Can” become 
an accomplished musician 
because each individual is born 
with potential talent, which may 
be nurtured and developed 

through positive teacher, 
student and parent interaction.  
 Through ECC training, 
future Suzuki teachers are 
introduced to the principle 
teaching methods of the Suzuki 
method, as well as what 
constitutes a successful teacher.  
The ECC course stresses the 
importance of positive parent 
involvement and an encouraging 

learning environment in 
which a young student may 
prosper.  It also explains 
the reasoning behind 
Suzuki’s aurally based 
teaching style.  The Suzuki 
method is designed to 
mimic the process by 
which a child learns their 
native language in order to 
capture the sensitive ➪ 

BUILDING BRIDGES: SUZUKI TEACHER TRAINING A SUCCESS BY SHANNON DARBY

Michael Cain at Da Capo 2009

“‘Every Child Can’ 
become an accomplished 
musician because each 
individual is born with 

potential talent”

This edition of the BUSMEA BUZZ 
was edited by Dr. Wendy McCallum, 
formatted by Stephanie Dzubinski. 
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neurological state of a child aged three to five.  
 After the completion of ECC, the violin 
students continued on to teacher training which 
would qualify them to teach Violin Book 1.  Along 
with attending weekend classes, participants were 
required to pass an audition and observe 15 hours 
of master classes/ group lessons.  Joanne Martin 
was an excellent instructor for the course because 
of her experience teaching the Suzuki method in 
Winnipeg, as well as in France.  Joanne provided an 
extensive and thorough knowledge of teaching 
methods applicable to Book I level students and 
“pre-twinklers,” students who have yet to begin 
Twinkle, Twinkle Little Star (the first piece in book 
1).  The Book 1 course begins with the very basics 
of how to hold a violin and bow, and works 
through how to teach Book 1 repertoire.   The 

main goal is to foster a love of music at a young 
age in the aspiring musicians, by making music 
education fun!
 The course was a great starting point for 
students interested in teaching, whether privately 
or in a school system.  The ECC and Suzuki Book 
1 courses are very useful in helping new teachers 
gain a thorough understanding of how to 
introduce the violin in an enjoyable manner.  
Suzuki Training for Book 2 Violin will be offered in 
July, 2009, in Brandon through the Brandon Suzuki 
Summer Institute.  Anyone interested in it, or in 
other Suzuki training, should contact Robert 
Richardson, Jr. in the E-Gré Conservatory by 
phone (204) 728-6839, or email 
suzukiinstitute@brandonu.ca.

 Suitcase packed to leave 
for student teaching?  Here’s a 
short checklist of things that 
seem very important to me in 
my role as a faculty advisor.
 Meet with your faculty 
advisor to discuss expectations 
before you leave campus.  At this 
meeting, provide your faculty 
advisor with an e-mail address 
that you will check daily while off 
campus and a telephone number 
at which you can be reached 
outside of school hours (evening 
and weekend contact 
information is extremely useful).
 In your first day or two in 
the school, email your faculty 
advisor a copy of your teaching 
schedule and suggestions for 
times/dates for a first visit.  Also, 
find out for them where visitor 
parking is located! 
 Share student teaching 
handbooks with your 
cooperating teacher.

 Make an appointment to 
meet your principal and discuss 
school policies and procedures.
 Be consistent with effort 
and preparation of your 
reflective journal.  Know exactly 
what your faculty advisor 
expects (How often/When 
should it be submitted?  What 
should it include?)  If you need a 
refresher on procedures for 
reflective journals, reread the 
article assigned in the 
Professional Teacher class, 
“Reflection is at the heart of 
practice” (Hole and McEntee). 
Consider the following:  What 
happened?; Why did it happen?; 
What might it mean?; and What 
are the implications for my 
practice?
 Especially for the faculty 
advisor’s first visit, make sure 
you are prepared to meet in the 
main office so that you can 
provide directions to the room 
where you will be teaching.  

 Each time your faculty 
advisor comes for a visit, make 
sure you make time to meet 
before you teach and arrange a 
place to meet following your 
lesson.  Make sure you have a 
copy of your lesson plan ready 
to share.
 Make sure that your 
lesson plans are not “to do” lists.  
Effective lessons include student 
outcomes or student focused 
objectives that will occur as a 
result of the instructional period.  
Even if you are teaching a 
portion of a lesson, you should 
have a well thought-out lesson 
plan.
 Faculty advisors often see 
more than one student teacher 
in a day.  This means that we 
leave home early and arrive 
home at unusual hours.  Please 
communicate clearly if class 
times change or if there are any 
obstacles facing the observation 
period.  Timing is everything!

STUDENT TEACHING – SOME SUGGESTIONS FOR A STRESS-FREE START 
      BY DR. WENDY MCCALLUM, FACULTY SUPERVISOR

mailto:suzukiinstitute@brandonu.ca
mailto:suzukiinstitute@brandonu.ca
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Kevin Doell, Michelle Chyzyk and Brent Campbell offer up their wisdom at Da Capo 2009.

This year was a terrific year for music education students to have a BUSMEA membership.  We had 
great research series workshops, presented by Dr. Scott and Dr. Chadwick, which taught us how to 
use databases and how to use the library more efficiently. These sessions helped all who attended to 
become more efficient in how we do research for classes such as music history or projects for 
classes such as professional teacher.   Members became connected to the music educator’s 
conference, Tempo, in Winnipeg. We were able to attend the many workshops that were offered as 
well as meet many music educators and music education students from other institutions; 
networking is very important in our field.  Last fall, Cathy McLaren and Bill Kristjanson’s workshops 
about constructing a professional portfolio were very well received.  For me, the biggest advantage of 
having a membership and supporting our organization was being able to attend the Da Capo 
conference held in our own School of Music. It was a fantastic conference that had clinicians from 
across Manitoba give us advice and new teaching methods that we will be able to put into our own 
classes when we have them. The presenters were fantastic - Kevin Doell, Greg Gatien, and Michael 
Cain to name but a few. All of them were inspiring and very interesting. Unfortunately, our resource 
clinic on February 13th was cancelled because of the weather; I hope that it can be offered next year.  
One more thing that my BUSMEA membership got me this year was the BUZZ newsletter; it is filled 
with useful information about things that are happening in the music community, with article and 
book reviews, and with new techniques, not to mention learning new words and their meanings from 
Dr. Bowman. Overall, I thought my BUSMEA membership got me a lot of useful things this year, and I 
cannot wait until next year to see what intriguing concepts can be thought of next.

THE BENEFITS OF MY BUSMEA MEMBERSHIP - 2008/2009 BY JARRETT FULLER
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THIS SUMMER, TAKE A VACATION ON THE ISLE OF PROFESSIONAL DEVELOPMENT
• Reggio Inspired Care and Education Conference for early childhood, university and college educators, teachers, 

parents, administrators, superintendents, consultants, and the arts community will take place at the University of 
Manitoba and West Kildonan Collegiate from May 6 - 9, 2009. Exciting keynote speakers Lella Gandini Ph.D, Carol 
Ann Wien Ph.D, Rena Upitis Ph.D, and over 70 workshops to choose from. For more information visit 
www.umanitoba.ca/education/rice. “We believe that the learning environment is co-constructed through the 
insights, wonderings, reflections, questions, experiences and understandings of both children and adults in 
community."
     

• The International Music Camp would like to remind you and your students that passports are not required for 
entrance to the International Peace Gardens or the International Music Camp in 2009! Encourage your students 
to save money and take advantage of our existing and new programming by registering online before the May 1st 
early bird deadline. New programs for 2009 include Chamber Music, Scrapbooking and Speech. More information 
is available by visiting our website at www.internationalmusiccamp.com or by contacting Brent Johnson, Canadian 
Representative, at brent@internationalmusiccamp.com or 204-269-8468
    

• The Conn-Selmer Institute (CSI) will be held from June 7-10, 2009. The 2009 CSI Faculty include: Mr. Bryan Ames, 
Band Director Plymouth High School; Dr. Peter Boonshaft, Professor of Music and Director of Bands Hofstra 
University; Dr. Lynn Brinckmeyer, Past MENC President, Assistant Professor of Music and Director of Choral 
Music Education Texas State University-San Marcos; Prof. Paula Crider, Professor Emeritus University of Texas; Dr. 
Ken Dye, Director of Bands and Director of Undergraduate Studies University of Notre Dame; Dr. Robert 
Gillespie, Professor of Music The Ohio State University; Kelly D. Hershey, Director of Bands Broad Ripple High 
School; Dr. Tim Lautzenheiser, Executive Director of Education Conn-Selmer, Inc.; Charles T. Menghini President, 
Professor of Music and Director of Bands VanderCook College of Music; Ms. Marcia Neel, President Music 
Education Consultants, Inc.; Dr. Frank Tracz Kansas State University Director of Bands; Mr. Alfred Watkins 
Director of Bands Lassiter High School. To register, visit http://www.csinstitute.org/.
   

• The Canadian Wind Conductors Development Program (CWCDP) is now in its 9th year of offering the highest 
quality rehearsal technique, conducting and psychology of music. This year, the CWCDP will be held at St. John's 
Ravenscourt School from July 17th - 23rd, 2009. The 2009 Faculty includes Dale J. Lonis, Fraser Linklater, Connie 
Turner, Jason Caslor with Special Guest Timothy Reynish For more information or to register, please visit 
www.canadianconductor.ca.
   

• A summer institute entitled The Reggio Emilia Approach to Early Education will be offered as part of the Post 
Baccalaureate Diploma in Education Program from August 17-28, 2009 at the Faculty of Education, University of 
Manitoba. The Reggio approach is considered one of the most innovative pedagogies in the world and the arts are 
central to this constructivist way of planning curriculum with young children. The summer institute will feature 
Dr. Carol Anne Wien as scholar-in-residence whose role will be to lead and provide intensive professional 
development for participants. Dr. Wien will be supported by an instructional team of local university/college 
professors with expertise in early education and arts education. For more information, call 204-474-6963/8008, 
email summer@umanitoba.ca, www.umanitoba.ca/summer
    

• The Manitoba Orff Chapter is proud to host Carl Orff Canada's 21st National Orff Conference in Winnipeg - 
Unite 2010. If you would like to volunteer your time or resources in any way, please email: 
information@unite2010.ca.
  

• Brandon University School of Music's fifth annual professional development event, Avenues: Exploring Band and 
Jazz Methods, will be held Monday and Tuesday, August 24 and 26, 2009 at the Queen Elizabeth II School of Music.  
Designed to provide an opportunity to meet, share, and develop methods, techniques, and ideas with other 
instrumental music educators, this year's workshop will feature clinicians Greg Gatien and Wendy McCallum as 
well as invited clinicians.  More information can be found on the Brandon University webpage or by contacting 
Heather Beesley at beesleyh@brandonu.ca or (204) 727-7388.
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